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Introduction: 

The concept of personalized learning is changing the way we think about 
education and the role each of the partners play in the process.  Questions like, 
“Where and how does learning take place?”, “What is the role of the teacher”, 
“What is the role of the student?”, “What is the role of the parent/community?”, 
“When does learning take place?”, and “What does ‘school’ look like?” are giving 
us the opportunity to think differently about when and how learning takes place. 
There is no question access to ubiquitous computing environments opens up yet 
more possibilities for students to have multiple possibilities for their learning. 
 
Personalized Learning:  Definitions 

Personalized Learning is a broadly defined term that is moving to the 
forefront of educational reform efforts across Canada and around the world.  In 
Alberta, the Ministry of Education’s 2010-2013 Business Plan describes the 
intent to “support a flexible approach to enable learning, at any time, any place, 
and at any pace, facilitated by increased access to learning technologies.” (p. 
70). In the recommendations from Inspiring Action on Education (2010), 
personalized learning means that…”students have access to a greater variety of 
learning experiences that include and extend beyond traditional education 
settings and benefit from increased community involvement in their learning.” 
(Inspiring Action on Education, p. 14) 
 

As well, in British Columbia, Personalized Learning is defined as 
providing, “individual learners with the differentiated learning instruction and 
support they need to gain the required knowledge, skills and competencies and 
also provide them with the flexibility and choice they need to develop their 
individual interests and passions.” (Personalized Learning in BC:  An Interactive 
Discussion Guide, http://www.personalizedlearningbc.ca/#/1) 
 

Personalizing Learning is not really new to the skilled practice of teaching. 
 Teachers who use instructional strategies related to assessment for learning and 
differentiated instruction are already tailoring instruction to individual students’ 
learning needs, interests, and learning styles.  But when strategies are paced to 
learning needs and coupled with technology as a means of providing more 
flexible learning opportunities, the learning becomes even more personalized. 
This flexible, student-centered approach may include teacher advisors and 
multiple teachers for each student, non-graded levels, online learning, blended 
learning, project-based learning, community involvement, competency-based 
assessment, and other elements. (Alberta Education: Personalized Learning) 
 
The Big Idea: 
 
To provide the conditions to make Springbank Community High School (SCHS) a 
more personalized learning environment so that students can access learning in 
multiple ways. 
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Essential Questions: 

What needs to shift? 
 

• Role of the teacher:  a shift to co-learners, mentor, tutor and facilitators of 
learning 

• Time:  provide a different view of time 
• Flexibility:  provide flexibility for students to learn 
• Space:  extend more of the learning “place” to include outside of the 

school and into the community 
• Multi-modal:  provide a variety of ways for students to “show what they 

know” 
• Infuse Universal Learning Environments (ULE) 
• Skills:  promote choice/independence for students 
• Assessment:  change how we assess progress also multi-modal 
• Parents:  change how we interact with parents 

 
How do we create a culture of Personalized Learning? 

 
• Re-define the roles of the school, teachers, students, and 

parents/community in the process 
• Recognize the important role of effective instruction in creating the 

environment for personalized learning 
• Re-define the concept of time in the education system (school day, course 

delivery, etc) (Alberta Flexibility Project) 
• Re-define what time looks like for learning (class instruction, project-based 

learning, tutorials, technology-augmentation)  
• Enable digital access to technology for all students 
• Develop “Centres of Innovation” or prototypes of learning environments 

that embody Personalized Learning principles  
• Research-based, promising practices of Personalized Learning 
• Create the conditions for flexible and innovative practice 

 
Overview of Personalized Learning at SCHS: 

For the past four years, Springbank Community High School has been re-
defining what high school education looks like.  It began with a school and 
community-wide initiative to alter the mission and vision statements and create 
learning principles that suited the changing times.  The focus became 
transforming the nature of what teaching and learning look like in the classroom. 
Understanding by Design and Universal Design for Learning became a focus. 
Specifically, the school has made significant gains in assessment practices, 
project-based learning, and a “learning for all” philosophy.  In the 2010-2011 
school year, the school created a one to one/bring your own device, learning 
environment.  With the barrier of digital access removed, technology is no longer 
an issue.  It also became apparent that the nature of time and learning would 
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need to shift.  In the 2011-2012 school year, with assistance from Dave Morris, 
Associate Superintendent of Learning for Rockyview Schools, SCHS applied to 
be a partner with the Alberta Flexibility Enhancement Pilot Project to explore the 
concept of flexibility in a ubiquitous learning environment where project-based 
learning in discrete subject areas and cross curricular pilots were being 
considered.  Permission was granted and the school saw major shifts in the 
teaching and learning environment.  Flex classes were offered to students, both 
inside and outside the timetable.  Students were given the opportunity to choose 
their learning preference and access teachers individually through four “flex” 
days.  With this move, there has emerged a concept of multiple ways of learning 
and student choice.  In particular, with the profound success in flexibility and 
choice for students, it became apparent that there was yet another shift 
occurring.   

With SCHS’s affiliation with the Change Agency, the concept of 
Personalized Learning emerged.  In the 2012-2013 school year, the next phase 
of the “what’s next” for SCHS is the concept of personalized learning pathways 
and the evolution of 21st century learning “next steps”.  Next year, there exists an 
opportunity to expand the notion of flexibility of time in a transitional format.  The 
lunch break will be expanded into a full hour offering students the opportunity to 
access tutorial time.  Responding to the increased number of projects assigned 
in classes, this increased time gives students the chance to meet and 
collaborate.  Further to the concept of flexibility is the opportunity to offer courses 
during the lunch hour that do not fit into the regular timetable.  Students have 
also reported that they would like an opportunity to do more activities during the 
school day.  Because Springbank High is a bussed school, it leaves very little 
time during school time to meet for extra curricular/co-curricular activities. To 
satisfy the 1000-hour requirement, the tutorial time will be published and become 
a part of the school timetable.  Students like the opportunity to meet one on one 
with teachers as a way to augment their learning and give them access to 
learning in another way.  Below is what students at SCHS said about Flexibility of 
Time: 
 

Student’s responses to the Flexibility of Time option expressed a 
willingness to achieve greater independence and responsibility in their 
choices of when to get work done. They were supportive of a “flex day” or 
even “flex periods” that allowed them time to catch up on school work or 
meet individually with their teachers for additional help or if they had 
questions. They really stressed the idea that they would like more 
“personal” time with their teachers. (Fansher, 2011, 21st Century Learning 
Environments:  Building a Better School) 

 
Teachers also thought that an alternative schedule could provide them 

with the opportunity to collaborate within their departments.  Parents agreed, like 
the teachers and students, that creating opportunities for a flexible timetable is a 
valuable idea. They preferred the idea that students could access courses at 
other times, in other places, and at their own pace.  Parents also agreed with the 
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teachers and students that providing a flexible tutorial day would be beneficial to 
their children. They agreed that this day may provide the students with the option 
to meet with teachers individually to get extra help or provide them with a time to 
catch up on homework or work on collaborative projects. (Fansher, 2011, 21st 
Century Learning Environments:  Building a Better School) 

Of course, most students make good decisions. In the event that a student 
does not use the flexibility appropriately, and needs to, their teachers and 
parents are responsible for guiding them to make better choices and take 
advantage of the opportunities available.  This philosophy gives the student an 
opportunity to grow into making choices in their learning. 
 
Philosophical Underpinnings: 

• Supports and emphasizes the Project-based approach to learning (co-
construction and inquiry-based) 

• Collaboration, critical thinking and creativity 
• Involve learners in designing their own learning experiences 
• Responding to the unique learning needs of every learner by providing 

flexibility in when, how, and where learning takes place 
• High standards:  giving all learners supports to reach those standards in a 

flexible manner  
• Learning takes place in a variety of settings both in school and in the 

student’s personal experiences 
• Multiple pathways to assessment  
• Learners take responsibility for their learning and how it works best for 

them 
 
What does a 21st Century High School do? 

• Personalized learning 
• Meaningful access to teachers 
• A relationship-based learning environment (advisory) 
• Change in philosophy on how outcomes are managed 
• Teachers are available in a variety of ways 
• E-Portfolios 
• Learning Profile - recognition of how student learn 
• Learning Plan for students 
• Offers an opportunity for the student to grow (release of responsibility with 

a “safety net”) 
• From compliance to engagement 
• Flexibility of learning - classroom, blended, flex courses, tutorials 
• Collaboration and cross curricular opportunities 
• Ubiquitous computing environment 
• Students need social/emotional support 
• Time for fun - increase activity - culture of the school (not just business) 
• Value added classes 
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What will occur during the expanded lunchtime? 

Extra Curricular/Co-curricular: 
 

• Intramurals 
• Access to weight room 
• Media Arts/Art Club 
• Grad 
• Athletic Practices 
• Various extra curricular activities 

 
Courses Offered: 

 
• Band 
• Leadership 
• Creative writing 
• Improv 
• Fitness 

 
Access to Learning Opportunities 

 
• Tutorials in the “Hub” 
• Learning Support 

 
Teacher Collaboration: 

 
• Advisory Level Meetings 
• Curricular project planning 
• Cross curricular project planning 

 
Student Collaboration: 

 
• Meeting time for students, i.e. collaborative time for projects 

 
Questions/issues to Resolve: 
 

• Extending support staff time to cover 
• Hiring a lunchtime supervisor 
• Hybrid - support staff/supervisor/teacher 
• Do teachers have to have supervision? 
• Publish the time that is available for tutoring 
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Changing the Nature of Parent Communication and Engagement: 

The concept of parent engagement also needs to change.  The idea of 
traditional parent teacher interviews four times a year no longer represents 
effective communication for most students and parents.  Parents want to have 
timely communication and access to their child’s teacher on a more regular 
basis.  The concept of Personalized Learning and how we engage parents has 
been a long-standing barrier in high schools.  If we are going to work with parents 
and students, it is important to look at how we communicate with parents.   

Starting in the 2012 school year, SCHS staff will post office hours.  The 
idea is to think more deeply about the important question, “Who is not learning 
and what are we doing about it?”  By collapsing the parent teacher interview 
times and adding assignable time to the mix, this will give teachers the 
opportunity to communicate with parents on a more regular and timely basis. 
This will, in effect, give parents greater access to teachers in a timely manner. 
During office hours, teachers will: 
 

• Call/Skype parents and students who are not effectively learning 
• Meet parents and students face to face 
• Contact parents to give updates and follow up 
• Make regular contact with parent 
• Time for conversations about e-portfolios--learning profiles, four year 

plans, goals, learning plan 
• Conversation about choices students are making - talk to the kids/parents 

about their progress 
• Time for education of parents eg. technology sessions etc. 
• Conversation about process and outcomes.   
• Conversation about learning not a mark.   
• Feedback about how you can get better--who is not learning and what are 

we doing about it? 
 
A Triangulated Approach to Data Collection 

• Trending: 
o APORI Results 
o Rocky View Survey 
o Tell them From Me Survey (intellectual engagement, stress levels) 
o Tutoring - Attendance 

• Observation: 
o Do we see evidence of student engagement? Compliance? 
o Do we see evidence of a ubiquitous computing environment? 
o Do we see evidence of meaning making leading to transfer? 
o Authentic Learning? 
o What do we see that we can “take away” from the observation? 
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• Inquiry: 
o What are you learning? 
o What are you being asked to do? 
o How is this like something you have already learned? 
o What will you do with this? 
o What will it help you do? 
o Why is it important to know this? 

• Feedback on (stakeholders): 
o Classroom: 

 Student Engagement 
 Active and Collaborative Learning 
 Enriching Educational Experience                  
 Level of Academic Challenge  
 Flexibility of Time 

o Advisory:                 
 Student-Advisor Interaction             
 Supportive School Environment 

o Eportfolio: 
 Completion Rates   
 Usefulness in setting direction (School and Career)  
 Level of importance in the decision-making process 

• Follow-up: 
o After 3-5 years, relevance to their lives? 

o Parent Communication: 
 Changes to the communication-preparing teachers to have a 

different conversation with parents 
 Understanding of 21st Century Learning 
 Parent/Advisor Interaction - 

 
Conclusion: 

Personalized Learning IS the way of the future.  In time, most of what has 
been initiated in schools like Springbank High will be standard practice.  When 
building a Personalized Learning environment, the way we think about the 
student, teacher, and parent relationship needs to shift.  In addition, so does the 
way we view time and space. Just as our societies are evolving rapidly, so too, is 
the field of Education. We as educators are also compelled to change how we 
view the nature of teaching and learning. We must transcend time as a 
fundamental construct of schooling and build an environment where flexibility, 
innovation, rigor, and higher levels of thinking are the norm. Springbank High has 
made significant strides to becoming a Centre of Innovation.  The goal is to 
operationalize the concept of Personalized Learning.  By building on the “what’s 
next?” philosophy, change and innovative practice becomes a standard way of 
learning and teaching in the 21st century. 
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Appendix A 
 
Alberta Education Definition of Time Requirements for High Schools: 
Schools must ensure that students have access to a minimum of 1000 hours of 
instruction per school year. 

Access to instruction means: 
• certificated teachers are assigned to deliver or supervise the instruction 
• the instruction and evaluation of performance are based on the 
outcomes in an approved program of studies 
• there are designated times when teachers are available to students 
• students know, prior to enrolling in courses, how and when they will be 
able to access the instructional expertise of teachers. 

 
Definition of Instruction 
Instruction is the process in which Alberta certificated teachers take 
responsibility for ensuring that learning activities for students are directed 
toward achieving the outcomes of approved programs of study and/or 
Individualized Program Plans through: 
• interaction with students, either face-to-face or using information and 
communication technology, for the purpose of teaching and assessing 
student achievement of outcomes, and/or interaction with students who 
are engaged in classroom learning, self-directed instructional resources, 
independent study, online education and/or distributed learning, and/or 
• supervision of student workplace learning. 

 
Instructional Time 
Instructional time includes time scheduled for purposes of instruction, 
examinations/testing and other student activities where direct student-
teacher instruction and supervision are maintained. 
Instructional time does not include: 
• teacher convention days 
• professional development days 
• parent–teacher interview days 
• teacher planning days 
• staff meetings 
• statutory and school authority-declared holidays 
• lunch breaks 
• breaks between classes 
• supervised study halls 
• time taken for the registration of students 
• extracurricular activities 
• graduation/commencement rehearsals and 
ceremonies. 

 
*students enrolled in leadership can earn CTS credits in leadership by 
planning and organizing clubs, intramurals, activities, etc. 
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School Organization 
School authorities are to develop methods of  organization and 
instructional delivery that best meet the needs and interests of individual 
students. 

 
If a course is delivered in a face-to-face, classroom-based setting, the 
course must be timetabled for both students and teachers for 25 hours per 
credit. A credit 
at the senior high school level represents course-specific knowledge, skills 
and attitudes. One credit is defined as being equal to 25 hours of 
instruction, within which most students can achieve the credit. However, it 
also is recognized that some students can acquire the knowledge, skills 
and attitudes specified for 1 credit in a course of studies in less than 25 
hours, while others may require more time. There are various 
opportunities to provide flexibility in course offerings and program delivery 
methods for students while they are under the supervision of a certificated 
teacher. Examples include the following: 
• A course can be delivered using self-directed instructional resources. All 
outcomes of the program of studies must be covered in the self-directed 
instructional resources. The content of the self-directed instructional 
resources must be of a similar standard to the Education Program 
Standards and Assessment Division online or print 
distributed learning courses. 
• A course can be delivered using a combination model. Some examples 
of combined delivery include: 

– A course can be delivered using a combination 
of online and classroom-based instruction. In 
this case, all outcomes of the program of 
studies must be covered in the online course 
materials. 
– A course can be delivered using a combination 
of self-directed instructional resources and 
classroom-based instruction. In this case, all 
outcomes of the program of studies must be 
covered in the self-directed instructional 
resources. The content of the self-directed 
instructional resources must be of a similar 
standard to distributed learning online or print 
courses. 

• A course can be delivered in an online setting. All outcomes of the 
program of studies must be covered in the online course materials. The 
content of the self-directed instructional resources must be of a similar 
standard to distributed 
learning online courses. 
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• A course can be delivered in an outreach setting using self-directed 
instructional resources. All outcomes of the program of studies must be 
covered in the self-directed instructional resources. The content of the 
self-directed instructional resources must be of a similar standard to 
distributed learning online or print courses. Whatever methods of school 
organization are adopted, students must have access to instruction that is 
focused on the outcomes of the courses they have chosen and be 
evaluated on that basis. 
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Appendix B 

 
Overview of Alberta Flexibility Project: 
 
The purpose of the High School Flexibility Enhancement Pilot Project is to 
release a group of high schools from the 25-hour per credit requirement in order 
to determine if the 25-hour requirement should be removed or maintained for all 
schools in the province and to study the change process among this group of 
schools over a four-year period. 
At the surface, the project seems to deal with scheduling and school organization 
practices among Alberta High Schools. However, as the pilot has evolved, 
participants have engaged in an in-depth critical analysis of current practice and 
a collective re-thinking of the various integrated elements of schooling in Alberta 
high schools. The end result has been a glimpse into the process of 
transformation as sixteen high schools across the province engage in significant 
redesign. 
Current focus 
Participating schools have incorporated many strategies that meet the local 
needs of their communities. However, there are key areas of focus that have 
been guiding the work of many of the participating schools.  Among these areas 
of focus are: 

1. Flex block - a block of time in the school day or school week when 
students have the opportunity to make decisions to guide their learning in 
areas of need or interest. 

2. Credit recovery - an opportunity for students to continue their progress in 
a particular course beyond the scheduled semester, rather than awarding 
them a failing grade and having them retake the course. 

3. Teacher advisory - each teacher in the school takes on a role outside 
any subject content responsibility. The teacher-advisor role is one of 
guide, counselor and facilitator to a small group of students' entire school 
program. 

4. Interdisciplinary and project-based coursework - many participating 
schools are redesigning curricula to enhance student engagement by 
combining outcomes from several programs and assessing progress 
through project-based activities. 

(For more information, visit the Alberta Flexibility Enhancement Pilot website) 

• The school has goals beyond the accumulation of skills and content, 
looking to educate "the whole child" in real, profound ways. At SLA, this is 
what leads us to talk about "thoughtful, wise, passionate and kind." 

• The whole must be greater than the sum of its parts. It's not just about 
"great teachers" and "great kids," but rather about an entire community 
that is better because it is together. 

• And the very important corollary to that - each part is made better by the 
whole. (Or in other words, we are made better because we have been 
together.) 
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• Whatever values we want for the kids, we must want for ourselves - if we 
wish to transform the lives of kids, we have to be willing to be transformed 
ourselves. If we want kids to discover the best versions of themselves, we 
must be willing to do so ourselves. 

• And when this happens, it should spread well beyond the walls of the 
school so that the community can share in the transformation. 

• This doesn't happen by serendipity. There has to be systems and 
structures that allow everyone access to these ideas. At SLA, those are 
the core values, the essential questions, the individualized learning plans, 
the capstones, Advisory and so many other systems, structures and 
processes that we have put in place to make our school about much more 
than a discrete set of classes. As so many kids have said at the end of 
their tenure at SLA, "You did more than teach us a way to learn, you 
taught us a way to live." 

• Know that you -- the school and all the members in it - are always a work 
in progress, and the knowledge of how much growth is left in front of you 
should be a profoundly humbling experience each and every day. 

• Know that good ideas evolve over time… transformative schools are 
evolutionary in nature. Schools that are healthy for all members rarely go 
through hard 180 shifts in directions. They change over time, often slowly, 
but always in ways that should make sense given the mission of the 
school. 

• Never settle. Never think you are done. Never be o.k. with just being a 
"good school." Never stop learning, growing and attempting to be that best 
version of what you -- and the school -- can be. And never underestimate 
how hard this is. 

 
(http://practicaltheory.org/serendipity/index.php?/archives/1336-The-
Transformative-School-Part-1.html 
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Appendix C 

 
(Images of School - Schlechty Center) 



  16 

 

Appendix D 
 
Implementation 
 
Meet the Advisor on Meet the Teacher Night - Advisor outlines the 
communication process 
Teacher office hours posted for parent calls, meetings tutorials, etc 
Use the booking system to book during teachers’ office hours. 
Students, Parents or Other teachers can book time. 
Booking system for lunchtime tutorials, as well? 
Supervision by support staff (gathering area, outside and hallways) 
PowerSchool logging of info and increase access for teachers to PS info. 
Data gathering - tracking frequency 
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